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FOREWORD TO THE ASSOCIATE TEACHER 

 
Thank you for your willingness to work with student teachers from 
Covenant Canadian Reformed Teachers College. The College staff 
appreciates the time and effort offered by the principals and associate 
teachers of the participating schools in providing students with the 
opportunity to gain valuable classroom experience.  

 
The purpose of this handbook is to outline the organization, purpose, 
and basic requirements of the practicum program.  

 
The faculty of the College is prepared to lend assistance where 
needed. Please contact the College if there are questions or concerns 
and make use of the visits by College supervisors to assess how 
things are going. 

 
We wish you the LORD’s blessing and strength for the challenging 
task of guiding our future teachers. 

 
 

CCRTC Faculty 
                 September, 2008 



PORTRAIT OF AN ASSOCIATE TEACHER 
 
 The perception of an associate teacher as a master teacher who passes on 
his/her knowledge and skills to a novice implies that an associate teacher not only 
displays a high degree of professional competence, but also possesses personal 
qualities that enhance his/her effectiveness as a teacher. From the perspective of the 
associate teacher, this lofty perception may cause a certain amount of apprehension: 
What are the qualities of a good associate teacher and do I have the right 
qualifications? 
 
QUALITIES OF GOOD ASSOCIATE TEACHERS 
 
 In reality, he “ideal” associate teacher who possesses all the personal and 
professional qualities for training a novice teacher does not exist. However, there are 
qualities that associate teachers ought to strive for in order to carry out their task as 
classroom teachers and associate teachers effectively and responsibly. Good 
associate teachers: 
 
1. recognize their own weaknesses and limitations and engage in constant self-

evaluation of their own work as teachers. Such associate teachers demonstrate 
that they learn from their mistakes. They are willing to acknowledge wrong and 
to take action that sets things right again. 

 
2. are learners who are constantly looking for better ways to instruct the children 

entrusted to them. Such associate teachers do not feel threatened by the 
presence of student teachers, but are willing to make the most of the experience 
to expand their own repertoires of teaching and planning skills. 

 
3. are dedicated to the task of being Reformed teachers. Such teachers 

demonstrate loyalty to the goals and policies of the school and work as “team 
players” with their colleagues for the good of the children in the school. They 
display a high degree of Christian professionalism in dealing with or speaking 
about students, colleagues, and parents. 

 
THE “IDEAL” ASSOCIATE TEACHER AS PERCEIVED BY STUDENT TEACHERS 
 
 Student teachers appreciate associate teachers who: 
 
1.  talk to them every day about their lessons and give useful feedback. 
2.  stay in the classroom often and long enough to be able to give a thorough 

evaluation. 
3.  do not use student teachers to do their marking or unit planning for them. 
4.  do not discuss their progress with a colleague or in their hearing. If a 

second opinion is required, associate teachers do it in private. 
5.  demonstrate trust in a student teacher’s abilities by leaving the classroom 

at times. 
6.  do not “tear a lesson plan apart” or change it just before the lesson is to be 

taught, but wait until afterwards. 
 7.  encourage student teachers to evaluate themselves. 
 8.  go through the evaluation form with the student teacher and explain why 

they gave the ranking they did on the various items. 
 9.  can remember what it is like to be a student teacher. 
10.   share their teaching ideas, strategies, and methods. 



11.   allow the student teacher to develop his/her own teaching style. 
12.   realize that they, as well as the student teacher, are not perfect. 
13.   introduce them to the rest of the staff and make them feel welcome in the 

staff room. 
14.   are clear and specific about what they expect. 
15.   give student teachers time to observe before they must teach a certain  

  subject. 
16.  show them how to use the photocopier. 
17.   introduce them to the class. 
18.   inform them about students who leave the room for special education  

  classes. 
19.   provide them with an adult-sized work place. 
20.   are able to answer their questions about the observation day. 
21.   realize that a practicum session should give students new ideas, not  exhaust 

the repertoire they have garnered so far. 
22.   allow them to be creative, but recognize that student teachers cannot be 

original all the time. 
23.   talk about and show how they plan on a daily, weekly, monthly, and yearly  

 basis. 
24.   are professional in the staff room and meetings when they talk about  

  others. 
25.   do not compare them to other student teachers. 
26.   show them where the resources and supplies are and indicate if they may 

freely use them. 
27.   do not make them feel like “a babysitter on duty with the parents still at  

  home”. 
28.   plan teaching assignments a week, rather than a day, at a time. 
29.   spread out the lessons to be taught so there is time to observe at the 

beginning of the session and a gradual build-up of teaching assignments. 
 
   

 
 

 
 



     

INTRODUCTION 
 
RATIONALE FOR PRACTICUM SESSIONS 
 
Practice teaching is an important part of teacher training. It is a combination of 
observation and teaching experience which will give students opportunity to put the 
theory of teaching into classroom practice.  The general goal of the practicum sessions 
includes both a wide-ranging experience of pedagogical encounters, and personal and 
professional growth: 
 

• Practicum sessions provide the student teacher with an opportunity to watch 
teachers at work and to learn from their example and practice. 

• Practice teaching gives students opportunity to develop their own teaching skills 
and interactions with pupils and fellow teachers.  

• Through exposure to a wide variety of  educational situations both within and 
outside of the classroom, student teachers test their ability to handle successfully 
the demands of a future teaching career.  

• Practice teaching engages student teachers in self-evaluation and sets them on 
the path toward becoming reflective practitioners. 

• The practicum sessions should also provide an avenue through which ideas may 
flow between participating schools and the College so that the instructional 
programs at all institutions may be as effective as possible. 

      
GENERAL PROCEDURE FOR A PRACTICUM SESSION 
 
1. No later than August, the College practicum coordinator obtains from the principal 

or his/her designate a list of teachers willing and able to serve as associate teachers 
for a given school year. 

 
2. Before each practicum session, the College practicum coordinator assigns each 

student teacher to an associate teacher and confirms this placement with the 
principals and associate teachers. 

 
3. The student teacher spends two, three, or four weeks in a placement depending on 

his/her college year and/or program (see overview on page 2).  The College 
supervisor assigned to that student visits at least once during the session. 

 
4. The associate teacher provides feedback and assesses the student’s performance 

using the appropriate forms provided by the College.  At the end of the session, the 
associate teacher fills in final evaluation forms which are returned to the College 
with the student teacher.  

 
OVERVIEW OF THE PRACTICUM SESSIONS 
             

Program SEMESTER 1 SEMESTER 2 TOTAL  
Dip. 

Teach. 
1 

One session of two weeks at 
one school location in 
November 

One session of three weeks at 
one school location in 
March-April 
. 
 

2 weeks 
3 weeks 

 



    

Dip. 
Teach. 

2 

One session of two weeks in 
November  

One session of three weeks in  
March-April. 
 

2 weeks 
3 weeks 

Dip. 
Teach. 

3 

Two sessions at two different 
school locations: 

• two weeks in 
September-October 

• three weeks in 
November 

Two sessions at two different 
school locations: 

• three weeks in 
January-February 

• four weeks in March-
April 

 

5 weeks 
7 weeks 

TOTAL 22 weeks 

Dip. Ed. Two sessions at two different 
school locations: 

• two weeks in 
September-October 

• three weeks in 
November 

Two sessions at two different 
school locations: 

• three weeks in 
January-February 

• four weeks in March-
April 

5 weeks 
7 weeks 

TOTAL 12 weeks 
 
INVOLVEMENT OF SCHOOL PRINCIPAL 
 
The local school principal or his/her designate: 

• acts as the liaison between the College and the local school. 
• assumes or delegates legal responsibility for students during the absence of an 

associate teacher. 
• has an active role in the supervision and assessment of a student teacher during 

an induction session. 
 
 
 
 
 
COLLEGE POLICIES FOR PRACTICUM SESSIONS 
 
OBSERVATION DAYS  

All students are expected to attend an observation day prior to the actual practice-
teaching session. Normally this takes place on the Friday preceding the Practicum 
session.  In case that day is a local school P.A. Day, the following Monday 
becomes an observation day. 

          
CONTACT WITH THE ASSOCIATE TEACHER  

All students are expected to contact their associate teachers by telephone and/or e-
mail at least a week before the practicum session begins in order to obtain 
practicum-related information.  

 
PROFESSIONALISM  

Student teachers are expected to display Christian professionalism in work ethic, 
relationships, dress, and attendance. 

 



 

COLLEGE PRACTICUM ASSIGNMENTS  
Course-related practicum assignments initiated by the College are the responsibility 
of the student teacher. S/he may request assistance from the associate teacher, but it 
is not the associate’s responsibility to see to it that such assignments are completed.   

 
LESSON PLANS  

All students are required to prepare and submit to their associate teachers a written 
lesson plan for all teaching tasks using a lesson plan format adopted by the College. 
Activities such as reading a story, for example, do not require a lesson plan.   

  
Student teachers are expected to provide the associate teacher with a copy of all their 
lesson plans at the beginning of each school day. 

 
COLLEGE INVOLVEMENT  

The College assigns a faculty supervisor to each student teacher.  The supervisor 
visits the student teacher at least once during a session and is available for additional 
consultation or a follow-up visit.   

 
POST-PRACTICUM OBLIGATIONS  

Student teachers should not take work (e.g., marking a test or assignment) along 
with them after a practicum session is over. All teaching obligations should be 
planned in such a way that they can be completed within the practicum session.  

 
 
  
PRACTICUM EVALUATION 

The final evaluation of a student teacher’s performance during a practicum session 
is a College responsibility.  The associate teacher’s assessment weighs very heavily 
in this evaluation, but is not the sole criterion. The supervisor’s own observations 
and his/her assessment of samples of the student teacher’s practicum work (e.g., 
lesson plans, reflections, logbooks) are also part of the evaluation.  

 
OUT-OF-PROVINCE PLACEMENTS  

The purchase of students’ airplane tickets for out-of-province practicum placements 
should be coordinated through the College administrator or registrar.  

 
LEGAL RESPONSIBILITY OF THE ASSOCIATE TEACHER 
 
1. The associate teacher remains legally and professionally responsible for the students 

in his/her class for the entire duration of the practicum session also when he/she is 
not physically present in the classroom.   
 

2. If an associate teacher is to be absent from the building by reason of illness or other 
commitments, the school principal must find a qualified substitute to take over the 
legal responsibility for the children. 



 

GENERAL GUIDELINES 
 
PREPARING FOR A STUDENT TEACHER 
 
 Before the student teacher arrives at the door of your classroom, there are several 
things you can do to be ready: 
 
KNOW THE EXPECTATIONS 

• Expectations for each practicum session are set out on the basis of a student’s 
current place in his/her program.  Consult the section that corresponds to your 
student teacher’s program and year (e.g., Diploma of Teaching, Year 2) to 
familiarize yourself with the requirements for a particular session. 

• The expectations listed are minimum requirements. The decision to go beyond 
these expectations should wait until you are sure that the student teacher is able 
to take on more. 

 
GATHER MATERIALS  

• The following materials can be assembled ahead of time:  
  - classroom timetable 
  - seating plan (Optional: Can be an observation activity for the ST) 
  - list of children with special needs and schedules 
  - special health concerns that student teacher should know about 
  - copies of textbooks, Teacher’s Manuals, resource books  
• The following materials may be needed by more advanced student teachers:    
  - copy of your year/unit plans and/or course outlines   

   - copy of school handbooks 
 
PREPARE A WORK SPACE  

• Prepare a place in the classroom for the student teacher to sit when s/he is not 
teaching the class. Adult-sized furniture is much appreciated. 

  
PLAN AHEAD 

• Plan what lessons you will demonstrate during the observation day and during 
the first few days of the session.  As a rule of thumb, teach a lesson in a 
particular subject before you assign that subject to the student teacher.  

• Plan the lesson topics for the first week of the practicum session and select 
those you wish to assign to the student teacher. 

• If your student teacher is nearing the end of his/her program, select a unit topic 
that could be assigned to the student teacher (see session expectations). 

• Plan when you will hold conferences with the student teacher and make 
arrangements, if needed, to free yourself from other commitments or duties that 
might interfere with this aspect of the practicum session. 

COMMUNICATE WITH OTHERS IN THE SCHOOL COMMUNITY  
• Inform parents of your pupils that there will be a student teacher in your class 

via a school or class newsletter. 
• Prepare your students a day or two beforehand for the arrival of the student 

teacher (e.g., his/her name, duration of stay). 
• Communicate with the principal and other teachers in the school about a uniform 

approach to, e.g.,:  
  - inviting student teachers to staff or other professional meetings.  
  - allowing student teachers to observe in another classroom setting.  



 

  - involving student teachers in extracurricular activities.  
  - making student teachers feel welcome in the school. 

 
PREPARE FOR INITIAL CONTACT WITH THE STUDENT TEACHER  

• The student teacher is expected to initiate contact by telephoning you at least a 
week before an observation day.  You may wish to follow up initial contact by e-
mail particularly if you get requests for topics or material. 

• Students in the final sessions of their program may contact you several weeks 
before a session in order to ask for a unit topic to prepare in advance. 

• Questions that student teachers will ask may include the following:  
  - what time they should be at school 
  - directions to the school 
  - where they should go upon arrival (e.g., office, directly to classroom) 
  - health/safety policies they should know about (e.g., allergy alerts) 
  - if they should bring P.E. clothing for the observation day 
  - what the dress code for the staff is 
  - how to make arrangements for lodging 
  - topics for content subjects (e.g., Bible stories, science, social studies) 
  - contact information (e.g., exchange of e-mail addresses, phone numbers) 
 

SUGGESTIONS FOR OBSERVATION DAYS 
  
1. Be at school before the student teacher arrives in order to welcome him/her.  
2. Show the student teacher his/her base of operations, staff room and washroom. 
3. Introduce the student teacher to staff members before or during the course of the 

day and take time to show him/her around.  
4. Read the introductory letter from the College and make note of special requests. 
5. Show the student teacher how to operate the duplication equipment.  
6. Show the student teacher where the supplies and equipment are.  
7. Explain the procedures for a fire drill or other emergency. 
8. Involve the student teacher with the children wherever possible.  
9.  Conference with the student teacher at the end of the orientation day. Present the 

teaching assignment for the first week and provide the necessary resources. 



PRACTICUM  SESSION EXPECTATIONS 
 
EXPECTATIONS FOR DIPLOMA OF TEACHING:  YEAR 1 STUDENTS 
 
YEAR 1 STUDENT TEACHERS 
 
With few exceptions the students enrolled in the first year of the Diploma of Teaching 
Program are true “beginners” in the sense that they: 

• are just out of high school and have limited life experience 
• have never planned or executed an instructional activity or lesson in a real 

classroom setting 
• have no repertoire of classroom management skills 
• have only a limited idea of what they should be looking for when they observe a 

classroom in action 
• have not developed a sense of teacher identity for themselves 
• have little or no knowledge of the learning ranges among children in any one 

classroom
• are, at least initially, in a “just tell me what to do” mode 
 

GOALS OF THE YEAR 1 PRACTICUM SESSIONS 
 
The emphasis in Year 1 is on how the classroom functions as a place of teaching and 
learning. In the course of the first year of the practicum program, student teachers 
should:

• learn to develop lesson plans for every teaching task 
• write lesson plans based on observation of demonstrations by associate teachers 

(Session 1) 
• observe and practise various teaching methods 
• observe and practise various classroom management strategies 
• observe and maintain established classroom rules and routines 
• make observations about teaching and learning 
• learn to reflect on and assess their own performance 
• practise Christian professionalism 
• learn and engage in the non-teaching tasks of a teacher 
• use audio-visual and available information technology appropriately under the 

guidance of the associate teacher 

 
YEAR 1 PRACTICUM EXPECTATIONS 

 
  

 
Session 1 
(2 weeks) 

 
Session 2  
(3 weeks) 

 
Average daily 
teaching time 

 
Student teachers are expected to teach: 
$10-15% of school day by end of first 
week (30-45 minutes daily) 
$15-20% of school day by second week 
(at least 45 minutes daily) 
 

 
Student teachers are expected to teach: 
$ 20% of school day by middle of first 
week  (60 minutes/day)  
$ 25% in second week (75 minutes/day) 
$ 30% in third week (90 minutes/day) 

 
Teaching 
assignments 

 
Student teachers should have 
opportunity to teach a variety of 
subjects after having seen them 

 
Student teachers should have opportunity 
to teach a variety of subjects after having 
seen them modeled by the AT.  



 

YEAR 1 PRACTICUM EXPECTATIONS 
 

  
 

Session 1 
(2 weeks) 

 
Session 2  
(3 weeks) 

modeled by the AT.  The following 
subjects are recommended as starting 
points: 
$ Bible History narrations 
$ math, spelling, phonics, 
penmanship,  grammar, other clearly-
defined LA applications 

Applications should now also include: 
$ content area subjects (e.g., science) 
$ P.E. and/or art lesson(s)  

 
Lesson plans 
 
 
 

 
Students are expected to write detailed 
lesson plans for all teaching 
assignments with the assistance of the 
AT.  
 
assistance of the associate teacher. 

 
Detailed lesson plans are expected for all 
teaching assignments. Students may 
receive assistance from their AT as 
needed.                                
 
 

 
Related teaching 
tasks 
 

 
Students should conduct a related 
teaching task at least once or twice a 
day in addition to their formal teaching 
assignments. Examples:  
$ read a story, poem  
$ lead the class in singing 
$ lead a group game 
$ assist AT in marking student work  
$ lead the opening or closing exercises  
$ administer/mark a math drill/spelling 
test   
 

 
At least 2 tasks per day (see suggestions 
in Session 1).  Additional examples could 
include: 
$ conduct a French game/drill 
$ teach a new song 
$ teach children an outdoor game at recess 
or as part of a P.E. lesson  
 

 
Designing 
follow-up 
activities 

 
n/a $ design a follow-up activity for at least 

one of the lessons taught in each week 
(e.g., game, worksheet, discussion, 
small-group activity) 
  

Observation 
Tasks  

Students are expected to use the time when they are not teaching or assisting for 
observation.  
$ The College assigns detailed observation tasks as required course work. 
$ The AT may give ST suggestions for additional observation topics. 
$ The ST sets observation goals in conjunction with log book requirements.  
 

Teacher-
assisting tasks 

Examples: 
Student teachers should assist classroom teachers in a variety of ways.  E.g.,  
$ print/write memory on bb. or chart paper 
$ assist in distribution/collection of materials/books 
$ assist AT in supervision duties, running extra-curricular events 
$ assist AT in setting up audio-visual, art, science, or P.E. equipment/supplies 
$ take attendance 
$ assist AT in setting up a display or bulletin board 
$ duplicate materials 
$ assist AT during an art lesson 
$ assist AT in helping individual students  
 

Non-teaching 
skills/tasks 

Student teachers should be given opportunity as circumstances permit, to: 
$ practise bb. writing/printing skills 
$ learn to operate school duplicating and AV equipment  



 

YEAR 1 PRACTICUM EXPECTATIONS 
 

  
 

Session 1 
(2 weeks) 

 
Session 2  
(3 weeks) 

$ learn how available information technology is being used to support teaching and 
learning 
$ attend staff activities (e.g., staff/curriculum mtg,. PTA evening) at the discretion 
of local school 
 

CCRTC 
assignments 

Any special course-related practicum tasks assigned by members of the College 
faculty will be described in the cover letter sent out by the College as information 
for associate teachers and principals. Completion of such assignments is the 
responsibility of the ST.  
  

 
ROLE OF THE ASSOCIATE TEACHER IN YEAR 1 PRACTICUM SESSIONS  
 
Students in their first year require the close involvement and example of their associate 
teachers in order to meet the goals listed above. Special attention should be given to: 
    
1. deliberate demonstration of all aspects of the teaching task.   

• In Session 1 for Year 1, associate teachers are asked to include 3 
demonstrations for which student teachers will write lesson plans based on 
observation. 

• Student teachers should see a demonstration in each subject area that they 
will be expected to teach. 

  
2. providing guidance in making observations about the children, the teaching task, and 

the program. The beginning student teacher often does not know what to look for.  
 
3. providing assistance in writing lesson plans using the formats adopted by the 

College.  
• Session 1 (first semester), students focus on lesson sequence and objectives. 
• Session 2 (second semester), students focus on the link between objectives 

and lesson sequence, assessment, and teaching methods. 
 
4. providing opportunity for the student teacher to observe and practise basic 

classroom management strategies:  
• classroom routines 
• supervision skills 
• managing subject transitions 

 
5. providing opportunity for the student teacher to practise self-evaluation. The 

associate teacher can teach self-evaluation by:  
• modelling it during discussion of his/her own teaching practice. 
• asking questions that encourage it. 

 
6. providing the student teacher with some exposure to school activities beyond the 

immediate classroom. Student teachers need to see that the teacher’s task extends 
beyond the classroom door and class time. 
 

7. providing supervision, feedback, and support to the student teacher. 



 

 
8. providing the student teacher with opportunities to observe how available 

information technology is used to support teaching and learning in the school. 
 
EXPECTATIONS FOR DIPLOMA OF TEACHING:  YEAR 2 STUDENTS  
 
YEAR 2 STUDENT TEACHERS 
 
In almost all cases, the student teacher in his/her second year of the practicum program: 

• has completed 5 weeks of practice teaching in Year 1 in most areas of the 
curriculum 

• is able to write lesson plans independently for skills-acquisition subjects such as 
math and language arts subjects, but can still benefit to a high degree from the 
assistance of the associate teacher in planning lessons for content subjects 

• has had opportunity to learn and practise a variety of classroom management 
strategies 

• is still in the process of developing a sense of teacher identity and presence for 
him/herself 

• is eager to “fly a little” and assume a greater degree of independence 
 
GOALS OF YEAR 2 OF THE PRACTICUM SESSIONS 
 
By Year 2 the emphasis of the practicum program includes not only the classroom 
scene, but also the functioning of the school as a community.  The goals listed below 
reflect greater involvement in school activities and greater independence in lesson 
planning and execution. In the course of the second year of the practicum program, the 
student teacher should: 

• achieve a high degree of independence in writing lesson plans 
• observe and practise various teaching methods 
• observe and work with large- and small-group settings for instruction  
• learn to plan for and execute a series of lessons in any given subject area  
• be able to work with a week plan  
• be able to work with a unit plan 
• be involved in extracurricular activities 
• learn management strategies for less formally-structured teaching tasks 
• learn to design a variety of student materials 
• achieve greater independence in making observations about teaching and 

learning, about school programs and policies 
• collect useful teaching ideas 
• learn to use available information technology to support teaching and learning in 

appropriate ways 
• be exposed to school policies and handbooks 

 
 
 
 
 

YEAR 2 PRACTICUM EXPECTATIONS  
  
 

 
Session 1 
(2 weeks) 

 
Session 2 
(3 weeks) 



 

 

 
Minimum 
average daily 
teaching time 

 
The ST may be expected to teach: 
$25 to 30% of school day by middle of 
first week  (75 to 90 minutes/day) 
$35 to 40% of school day by mid-week  
(1.5 to 2h/day) 

 
The ST may be expected to teach: 
$ 40% of school day by end of first week  
(1.5 to 2h/day) 
$ up to 50% of school day by second week  
(2 to 2.5h/day) 
$ at least one full morning or afternoon in 
both the second and third weeks 

 
Teaching 
assignments 

 
Student teachers should: 
$ teach a variety of subjects after having 
seen them modeled by the AT  
$ have opportunities to teach a series of 
lessons in particular subject areas (e.g., a 
series of math lessons) 
$ have opportunities to develop a 
repertoire of both direct and indirect  
teaching strategies  
$ have opportunities to work with both 
large- and small-group instructional 
settings 
 

 
Student teachers should: 
$ have opportunities to teach all subject 
areas after having seen them modeled by the 
AT    
$ have opportunities to teach series of 
lessons in a variety of subjects 
$ have opportunities to expand their 
repertoire of teaching strategies (both direct 
and indirect forms of instruction) 
$ have opportunities to work with large- and 
small-group instructional settings in a 
variety of subject areas 

 
Lesson planning 
 
 

 
Student teachers are expected to: 
$ write detailed lesson plans for all 
teaching assignments  with assistance 
from AT as needed  
 

 
Student teachers are expected to: 
$ write detailed plans for all lessons that 
require a well-thought out teaching sequence. 
$ make use of less detailed serial plans for 
lessons in a series that have similar features  
 

Follow-up 
activities 

During each week of the session, the 
student teacher is expected to:  
$ design at least one follow-up activity  
him/herself (e.g., journal response, 
small-group discussion/activity, 
worksheet, report, presentation, etc.) 
$ assess all follow-up activities he/she 
assigns using appropriate tools (e.g., 
rubrics, checklists, answer keys, etc.) 

Over the course of the session, the student 
teacher is expected to: 
$ design at least 2 follow-up activities 
him/herself for each week of teaching 
$ design a variety of follow-up activities 
(e.g., reports, projects, small-group 
discussion/activity,  journal/log responses, 
worksheets, etc.) 
$ design appropriate assessment tools where 
appropriate (e.g., checklist, rubric, quiz, 
test) 
$ assess all follow-up activities he/she 
assigns using appropriate tools (e.g., 
answer keys, checklists, rubrics, etc.) 
 

Teacher assisting Whenever feasible, students teachers should look for and/or request opportunities to 
assist the classroom teacher in tasks such as: 
$ supervision of students during seatwork, recess and lunch times, library, etc. 
$ team teaching, marking assistance 
$ working with individual students or small groups 
$ organizing and/or setting up special events, displays, equipment (e.g., art, P.E.) 

 

YEAR 2 PRACTICUM EXPECTATIONS  

 Session 1 Session 2 



 

 

(2 weeks) (3 weeks) 

Observation tasks Student teachers are expected to use the time when they are not teaching or assisting for 
observation.  Areas of focus may include making observations about: 
$ specific teaching methods and student groupings 
$ methods of assessment 
$ areas specified by College faculty (e.g., students, program, procedures, policies) 
$ how a school functions as a learning community (e.g., library, special education, 
planning school-wide events, staff meetings, etc.) 
$ school handbooks (statements of purpose, programs and services, school policies for  
discipline, dress, assessment, library use, etc.)  

CCRTC 
assignments 

Any special course-related practicum tasks assigned by members of the College faculty 
will be described in the cover letter sent out by the College as information for associate 
teachers and principals. Completion of such assignments is the responsibility of the ST. 

 

ROLE OF ASSOCIATE TEACHER IN YEAR 2 PRACTICUM SESSIONS 
 
During the second year of the practicum sessions, the associate teacher is asked to pay 
attention to: 
 
1. continued and deliberate demonstration of a variety of teaching methods and 

instructional groupings: 
• direct and indirect forms of instruction  
• large- and small-group instruction 

  
2. providing opportunities for the student teacher to practise a broader range of: 

• teaching methods  
• instructional groupings 

 
3. providing opportunities for the student teacher to develop/refine his/her skills in  

planning  
• individual lessons 
• a series of lessons in a given subject area 

 
4. providing opportunities for the student teacher to develop long-range planning skills 

by giving them opportunity to work with:  
• week plans  
• school unit plans  

 
5. providing opportunities for the student teacher to practise self-evaluation skills: 

• during his/her daily conference with the associate teachers 
• during the mid-practicum and end-of-the practicum evaluation sessions 

 
6. providing opportunities for the student teacher to explore:  

• how the school functions in the broader community 
• how the staff functions as a team  
• school policies and handbooks 

 
 
EXPECTATIONS FOR DIPLOMA OF TEACHING: YEAR 3 STUDENTS 



 

 

 
YEAR 3 STUDENT TEACHERS 
 
The Year 3 student teacher is approaching the completion of the practicum program.  In 
almost all cases, a Year 3 student: 

• has completed 10 weeks of practice teaching during Years 1 and 2 
• has developed a sense of teacher identify and presence 
• has achieved a high degree of independence in developing lesson plans for 

single lessons and a series of lessons and is ready to take on unit planning 
• has developed skills in a variety of teaching methods and classroom 

management techniques 
• is ready to take an active role in assessing his/her own performance 
• is very concerned with being ready to assume the responsibilities that go with a 

full-time teaching task 
• is ready to work in a collaborative relationship with the associate teacher 
• is ready to be involved in the full spectrum of planning and decision-making that 

are part and parcel of the classroom teacher’s work  
 
GOALS FOR THE YEAR 3 PRACTICUM SESSIONS 
 
The goals of the third year broaden the student teacher’s experience beyond  the 
classroom and school to include the school community. In the course of the third year 
of the practicum program, the Year 3 student teacher should: 

• learn to plan instruction by the week as well as by the day. 
• work with available unit and year plans 
• plan and teach one or more local school units of study 
• be involved in student evaluation (designing tests, examining report cards) 
• practise Christian professionalism 
• achieve a high degree of independence in managing a classroom  
• assume full responsibility for teaching, planning, assessment, supervision, and 
  related teacher duties for at least one week during the final induction session 
• be involved in a variety of extracurricular activities (e.g., staff meetings, PTA 

evenings, local professional development days, field trips) 
• expand his/her repertoire of teaching and classroom management strategies 
• learn to use available information technology in ways that support teaching and 

learning  
• make observations about the teacher’s interactions with parents, colleagues, 

board members, and the broader school community 
• take an active role in assessing his/her performance 
 
 
 

YEAR 3 PRACTICUM EXPECTATIONS 
 Session 1 

(2 weeks) 
Session 2 
(3 weeks) 

Minimum 
average 
daily 

Student teachers are expected to teach: 
$50% of school day (2.5 h.) by middle of 
first week 

Student teachers are expected to teach: 
$ 50% of school day (2.5h.) by mid-Week 1 
$ an average of 60 to 75% (3 to 3.5 h) of 



 

 

teaching time $ an average of 60 to 75% (3 to 3.5 h) of 
school day for remainder of session 
$ at least one full morning or afternoon 
in Week 1 
$ at least one full day in Week 2 
 

school day for remainder of session 
$ at least one full morning or afternoon in   
Week 1 
$ at least one full day in both Week 2 and   
Week 3 

Teaching 
assignments 

Student teachers may be expected:  
$ to teach a series of lessons in as many 
subject areas as feasible  
$ to make use of opportunities to expand 
his/her repertoire of teaching methods 
and instructional groupings 
$ to assume responsibility for 
assessment of student learning in all 
subjects taught 
 

Student teachers may be expected: 
$ to teach all available subject areas 
including an existing local school unit of 
study 
$ to make use of opportunities to expand 
his/her repertoire of teaching methods and 
instructional groupings 
$ to assume responsibility for assessment of 
student learning in all subjects taught  

Lesson 
Planning 

Student teachers are expected to: 
$ write detailed plans for all lessons that 
require a well-thought out teaching 
sequence. 
$ make use of less detailed serial plans for 
lessons in a series that have similar 
features (e.g., a series of Bible History 
lessons with similar lesson sequence, 
theme, objectives) 
$ work from week plans to write plans for 
individual lessons 
 

Student teachers are expected to: 
$ use a combination of detailed and serial 
lesson plan formats according to the demands 
of the teaching task 
$ work with the AT’s week plan to plan 
individual lessons during the first week 
$ participate in making week plans for 
Weeks 2 and 3 and using them to plan 
individual lessons 
$ work with year and unit plans to make week 
plans and to plan individual lessons  

Designing 
follow-up 
activities 
and 
assessment 
tools 

Student teachers are expected to: 
$ make use of available follow-up activities and/or assessment tools where appropriate 
$ design appropriate follow-up activities of their own at least 3 times per week (e.g., 
journal entries, discussion, debate, worksheet, game, project, report, presentation, etc.)  
$ design appropriate assessment tools of their own (e.g., quiz, journal prompts, test, 
checklist, rubric) 
 

Observation 
tasks 

Student teachers are expected to use the time when they are not teaching or assisting the 
AT for classroom observation.  Areas of focus should include observation of: 
$ lesson demonstrations, students, teaching strategies, school policies 
$ topics related to College course work,  interests of ST 
 

Related tasks Student teachers are expected to show a high degree of initiative in: 
$ duplication, collection, distribution of learning materials 
$ assessment of student learning 
$ supervision of students in a variety of settings 
$ setting up AV, PE equipment and/or art supplies monitoring student use of same 
$ use of available information technology to support teaching and learning 
 

CCRTC 
assignments 

CCRTC letter will inform AT of College-initiated assignments, but they remain the 
responsibility of the ST. 

YEAR 3 PRACTICUM EXPECTATIONS 

 Session 3 Session 4 



 

 

(3 weeks) (4-week Induction) 

Minimum 
average 
daily 
teaching time 

The ST is expected to teach: 
$ 50% of day by middle of Week 1 
$ average of 75 to 80% of school day 
throughout remainder of session 
$ at least one full day (Week 1) 
$ at least 2 full days (Week 2) 
$ at least 3 full days (Week 3) 

The ST is expected to teach: 
$ 50% of school day by mid-week (Week 1)  
$ average of 75 to 80% of school day and 
including one or more full days (Week 2) 
$ teach 100% for a full week without 
presence of AT in classroom  (Week 3) 
$ average of 75% of school day  (Week 4) 

Teaching 
assignments 

ST may be expected: 
$ to teach all available subject areas 
including existing local school units of 
study 
$ to make use of opportunities to 
expand his/her repertoire of teaching 
methods and instructional groupings 
$ to assume responsibility for 
assessment of student learning 
including the design/use of  assessment 
tools 

The ST may be expected: 
$ to teach all subject areas taught by the 
associate teacher including subject exchanges 
with other teachers 
$ to make appropriate use of a variety of 
teaching methods and instructional groupings 
$ to assume responsibility for assessment of 
student learning including the design/use of  
assessment tools 

Lesson 
Planning 

Student teachers are expected to: 
$ use a combination of detailed and 
serial lesson plans 
$ work with year and unit plans to make 
week plans and plan individual lessons  
$ plan an entire unit  

The ST is expected to: 
$ make week plans for Weeks 2 to 4  
$ use a combination of detailed and serial 
lesson plan formats  
$ work with year and unit plans  
$ plan entire units  

Observation/ 
Reflection 
tasks 

Student teachers are expected to use the 
time when they are not teaching or 
assisting the AT for classroom 
observation.  Areas of focus should 
include observation of: 
$ lesson demonstrations, students, 
teaching strategies, school policies 
$ topics selected by the ST 

Student teachers are expected to write a detailed 
self-assessment for the teaching period during 
which they assume full responsibility for the 
classroom. Guidelines provided by the College 
are intended to help the ST focus on: 
$ specific teaching/student learning 
experiences  
$ experiences that contribute to growth as a 
teacher-to-be 

Design of 
follow-up 
activities 
and 
assessment 
tools 

Student teachers are expected to: 
$ use a combination of available 
follow-up activities and ones they 
design themselves (e.g.,  discussion, 
journal prompt, worksheet, project, 
report, etc.) 
$ use a combination of available 
assessment tools and ones they design 
themselves (e.g., quiz, journal prompt, 
checklist, rubric, test, performance 
task) 

The ST assumes full responsibility for: 
$ all follow-up activities  
$ all assessment of student learning 

Related tasks Student teachers are expected to show a 
high degree of independence and 
involvement in: 
$ supervision 
$ extracurricular events, meetings 
$ assessment 

During Week 3 the ST is responsible for all 
tasks normally assumed by the AT including: 
$ supervision of students and use of resources 
$ attendance at meetings 
$ participation in extra curricular activities 
$ marking and assessment 

 



 

 

 
ROLE OF ASSOCIATE TEACHER IN YEAR 3 PRACTICUM SESSIONS  
In the final year of the practicum sessions, the associate teacher provides opportunities 
that approximate the experiences of the full-time classroom teacher by focusing on: 
1. monitoring the student teacher’s lesson planning skills  
2. guidance in short-term and long-term planning by providing opportunities to:

• work with and make week plans 
• work with unit plans  
• work with year plans 
• work with MOET guidelines 

3. allowing the student teacher to assume a collaborative role in evaluating his/her 
performance:  
• increasingly from session to session 
• significantly during the induction session  

4. providing opportunities for the student teacher to learn and practise assessment 
strategies for: 
• marking/evaluating student learning using appropriate tools   
• designing performance tasks, tests, rubrics, quizzes, checklists 
• record-keeping  
• determining report card grades 
• reporting to parents 

5. providing opportunities for the student teacher to expand his/her repertoire of 
teaching methods and instructional groupings: 
• direct and indirect methods 
• large- and small-group instructional groupings 
• linking choice of a teaching method/grouping to lesson/unit objectives 

6. providing opportunities for the student teacher to explore: 
• how the staff functions as a team  
• how the staff engages in professional development 
• how the school functions in the broader community 
• school policies and handbooks 
• how information technology can support teaching and learning 

7. providing opportunity during the induction session for the student teacher to “fly 
solo” by absenting him/herself from the classroom for at least one full week during 
which: 
• the student teacher is responsible for all duties normally assumed by the AT 

including: planning, teaching, assessment, discipline, classroom management, 
supervision, and attendance at meetings 

• the principal or his/her designate is involved in the supervision and assessment 
of the ST 

• the principal or his/her designate assumes legal responsibility for the students in 
the classroom should the associate teacher be absent from the building  



  

 
EXPECTATIONS FOR DIPLOMA OF EDUCATION STUDENTS 
 
DIPLOMA OF EDUCATION STUDENT TEACHERS 
 
 Generally, the student teacher who has enrolled in the Diploma of Education 
program: 

• has completed a university program and holds a degree in one or more areas of 
study 

• has a knowledge base and life experience beyond the secondary level 
• has considerable presentation experience and is relatively comfortable in front of 

a group 
• has never planned or executed an instructional activity or lesson in a real 

classroom situation 
• has no repertoire of classroom management skills or teaching methods 
• has limited knowledge of the range of learning abilities within any one 

classroom 
 
GOALS OF THE DIPLOMA OF EDUCATION PRACTICUM SESSIONS 
 
The Diploma of Education student teacher should: 

• learn to plan individual and series of lessons in a wide variety of subjects 
• learn to plan instruction by the day and the week 
• learn to use a variety of classroom management strategies appropriately. 
• learn to use a variety of teaching methods appropriately 
• be exposed to unit and year planning 
• be involved in student evaluation 
• achieve a high degree of independence in managing a classroom  
• be involved in a variety of extracurricular activities 
• make observations about teaching and learning methods, instructional 

groupings, school policies and programs 
• work with large- and small-group settings for instruction 
• learn to design a variety of student materials 
• collect useful teaching ideas 
• practise Christian professionalism 
• use available information technology appropriately to support teaching and 

learning 
• assume full responsibility for teaching, planning, assessment, supervision, and 

related teacher duties for at least one week during the final induction session 
• take an increasingly active role in assessing his/her performance 

 
 
 
 

DIPLOMA OF EDUCATION PRACTICUM EXPECTATIONS 
 Session 1 

(2 weeks) 
Session 2 
(3 weeks) 

Minimum 
average 
daily 

$ 15 to 20% (45 to 60 minutes) of school 
day by middle of Week 1 
$ 20 to 30% (1 to 1.5h) of school day in 

$ 30 to 40% (1.5 to 2h) of school day in 
Week 1 
$ 40 to 50% (2 to 2.5h) of school day  



 

 

teaching time Week 2 $ full morning/afternoon in Weeks 2 and 3 

Teaching 
assignments 

Elementary placement  
$ at least 2 Bible/Church History lessons 
per week  
$ at least 5 additional lessons per week 
beginning with subject areas well 
supported by teacher manuals, textbooks, 
etc.  

Secondary placement 
$  at least one class per day by mid-Week 1 
in any subject areas taught by the AT  
$  one to two classes per day in Week 2 in 
any subject areas taught by the AT 

Elementary placement  
$ a series of 2 or 3 lessons in a variety of 
subject areas including BH/CH 
$ individual lessons selected to expose ST 
to a variety of subject areas including PE, 
art, French and music in Week 2 

Secondary placement 
$  at least one class per day by mid-Week 1 
in any subject areas taught by the AT  
$  at least two classes per day in Weeks 2 
and 3 in any subject areas taught by the AT 
 

Lesson 
planning 

Student teachers are expected to write detailed lesson plans in the format used by the 
College for all teaching assignments with assistance of AT as needed.  
 

Designing 
follow-up 
activities 

Students are expected to: 
$ design at least two follow-up activities of 
their own during the course of the two 
weeks with guidance from the AT 
 

Students are expected to: 
$ design follow-up activities of their own 
as often as feasible during the course of the 
session 

Assessment 
tools 

Students are expected to: 
$ work with existing assessment tools 
under the guidance of the AT 

Students are expected to: 
$ work with existing assessment tools  
$ design assessment tools when 
appropriate under the guidance of the AT 

Observation 
tasks 

Students are expected to use the time 
when they are not teaching or assisting 
the AT to make observations about, 
e.g.: 
$ classroom routines and rules 
$ teacher responses to students’ answers 
$ introductions to lessons, activities 
$ dealing with inattention, misbehaviour 
In addition, students should set their own 
goals and  be open to suggestions from an 
AT about things to watch for while 
observing. 

Students are expected to use the time 
when they are not teaching or assisting 
the AT to make observations. 
Additional topics may include: 
$ dealing with learning differences 
$ use of specific teaching methods and 
instructional groupings 
$ managing subject transitions 
$ lesson follow-up activities 
$ social dynamics of class 

Teacher 
assisting 

ST should seek frequent opportunities to assist the AT in tasks such as: 
$ duplication of student materials                                     $ marking student work    
$ distribution/collection of materials and books             $ organizing school events         
$ setting up audio-visual or gym equipment, displays, art/science classes, etc. 
$ supervision of students during seatwork, recesses, field trips, library, etc.   

CCRTC 
assignments 

A CCRTC cover letter will inform AT of College-initiated assignments, but they remain 
the responsibility of the ST. 

DIPLOMA OF EDUCATION PRACTICUM EXPECTATIONS 

 Session 3 
(3 weeks) 

Session 4 
(4-week Induction) 

Minimum ST may be expected to teach: The ST may be expected to teach: 



 

 

average 
daily 
teaching time 

$ 50% of day by middle of Week 1 
$ average of 75 to 80% of school day 
throughout remainder of session 
$ at least one full day (Week 1) 
$ at least 2 full days (Week 2) 
$ at least 3 full days (Week 3) 

$ 50% of school day by mid-week (Week 1)  
$ average of 75 to 80% of school day and 
including one or more full days (Week 2) 
$ teach 100% for a full week without 
presence of AT in classroom  (Week 3) 
$ average of 75% of school day  (Week 4) 

Teaching 
assignments 

ST may be expected: 
$ to teach all available subject areas 
including existing local school units of 
study 
$ to make use of opportunities to 
expand his/her repertoire of teaching 
methods and instructional groupings 
$ to assume responsibility for 
assessment of student  

The ST may be expected: 
$ to teach all subject areas taught by the 
associate teacher including subject exchanges 
with other teachers 
$ to make appropriate use of a variety of 
teaching methods and instructional groupings 
$ to assume responsibility for assessment of 
student learning  including the design/use of  
assessment tools 

Lesson 
Planning 

Student teachers are expected to: 
$ use a combination of detailed and 
serial lesson plans 
$ work with year and unit plans to make 
week plans and plan individual lessons  
$ plan an entire unit  

The ST is expected to: 
$ make week plans for Weeks 2 to 4  
$ use a combination of detailed and serial 
lesson plan formats  
$ work with year and unit plans  
$ plan entire units  

Observation/ 
Reflection 
tasks 

Student teachers are expected to use the 
time when they are not teaching or 
assisting the AT for classroom 
observation.  Areas of focus should 
include observation of: 
$ lesson demonstrations, students, 
teaching strategies, school policies 
$ topics related to College course work,  
interests of ST 

The ST is expected to write a detailed 
reflection/self-assessment for the period of 
time during which he/she assumes full 
responsibility for the classroom. Guidelines 
provided by the College are intended to help 
the ST focus on: 
$ specific teaching/student learning 
experiences  
$ experiences that contributed to your growth 
as a teacher-to-be 

Design of 
follow-up 
activities 
and 
assessment 
tools 

Student teachers are expected to: 
$ use a combination of available 
follow-up activities and ones they 
design themselves (e.g.,  discussion, 
journal prompt, worksheet, project, 
report, etc.) 
$ use a combination of available 
assessment tools and ones they design 
themselves (e.g., quiz, journal prompt, 
checklist, rubric, test, performance 
task) 

The ST is expected to assume full 
responsibility for: 
$ all follow-up activities  
$ all assessment of student learning 

Related tasks Student teachers are expected to show a 
high degree of independence and 
involvement in: 
$ supervision 
$ extracurricular events, meetings 
$ assessment 

During Week 3 the ST is responsible for all 
tasks normally assumed by the AT including: 
$ supervision of students and use of resources 
$ attendance at meetings 
$ participation in extra curricular activities 
$ marking and assessment 

 
 
 
 
 



 

 

ROLE OF ASSOCIATE TEACHER IN THE DIPLOMA OF EDUCATION PRACTICUM SESSIONS  
 
The Diploma of Education student teacher must progress through a very steep learning 
curve in order to be prepared to assume the responsibilities of a full-time  classroom 
teacher. The associate teacher plays a very important role in an intensive  
learning continuum. Attention should be given to: 
1. deliberate demonstration of all aspects of a teacher’s task: 

• planning, teaching, and assessment 
• supervision and discipline 
• extra-curricular duties 

 
2. assistance in lesson planning using the formats adopted by the College.  
 
3. guidance and assistance in short-term and long-term planning:

• week plans (Sessions 2 to 4) 
• unit plans (Sessions 3 and 4) 
• year plans and/or course outlines (Session 4) 

 
4. providing opportunities for the student teacher to practise self evaluation. The 

associate teacher can teach self-evaluation by modelling it and by asking questions 
that encourage it. 

 
5. providing opportunities for the student teacher to observe and practise basic 

classroom management strategies for:
• classroom routines 
• managing subject transitions 
• organizing and managing large- and small-group instructional groupings 

 
6. providing opportunities for the student teacher to learn and practise assessment 

strategies: 
• marking/evaluating student learning using appropriate tools (all sessions)  
• designing performance tasks, tests, rubrics, quizzes, checklists (Sessions 3, 4) 
• recording keeping and determining report card grades (Session 4) 

 
7. providing opportunity for students to develop a repertoire of teaching methods: 

• basic presentation skills (Session 1)  
• direct and indirect methods (Sessions 2 to 4) 

 
8. providing opportunities for the student teacher to explore: 

• how the staff functions as a team  
• how the staff engages in professional development 
• how the school functions in the broader community 

 
• school policies and handbooks 
• how information technology can support teaching and learning 

 
9. providing opportunity during the induction session for the student teacher to “fly 

solo” by absenting him/herself from the classroom for at least one full week during 
which: 
• the student teacher is responsible for all duties normally assumed by the AT 



 

 
 

including: planning, teaching, assessment, discipline, classroom management, 
supervision, and attendance at meetings 

• the principal or his/her designate is involved in the supervision and assessment 
of the ST 

• the principal or his/her designate assumes legal responsibility for the students in 
the classroom should the associate teacher be absent from the building  

 
 

 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 





What are students expected to know/be able to do at the end 
of this lesson? 

Students will:  

1.   

2.   

 

 

How will students demonstrate that they understand/know/are 
able to do what was taught? 

 

1.    

2.   

Affective Intent 
What attitude, sense of wonder, appreciation, love, or habit of mind will you foster in this lesson?  How will you bring it out? 
 
 
 
 

ASSESSMENT OF LEARNING 
How will you check that students understand/are learning 
while you are teaching this lesson?  

Learning will be checked by means of: 

1.   

2.   

 

 

How will you check that students have learned what you set 
out to teach them?  What evidence will you examine/mark? 
What tool (e.g., rubric, checklist) will you use? 

Assessment of learning will be based on: 

1.    

2.    

MATERIALS AND RESOURCES 
Teacher Students 

What materials resources did you use to prepare this lesson? 

 

 

What resources/material will you need as you teach this 
lesson? 

 

 

 

What materials will students need in order to learn during this 
lesson? 

LESSON SEQUENCE 
Time Teacher Activity Student Activity 

 Beginning 
How will you start this lesson?  How will you introduce the new 
learning? 
 
1.    
  
2.  
 
Etc.  
 
 

   
What will students be doing? 
 
 
 
How will they be grouped for instruction? 
 
 

 Middle 
What steps will you follow to help students learn? What 
method(s) will you be using as you proceed? How will you keep 
students engaged and check that they are learning?  
 

 
What activities will students be engaged in? 
How will they be grouped for instruction? 



3.   
 
4.   
 
Etc.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 End/Follow-up 
How will you end this lesson?  sum up what was learned? 
 
5.    
 
6. 
 
 
 
 
 
 

What follow-up, synthesis, or extension 
activity will students be engaged in?  How 
will they be grouped? 

  
STANDARD LESSON PLAN (modified for split-grade) 

Student Teacher: _______________ Grades: _____   Date: ______   Time: ______ 
Associate Teacher:  ___________________ School: ___________ Subject: ______ 
LESSON CONTENT    

Topic: 

Theme/Focus/Main Idea: 

 

 
LESSON OBJECTIVES 

Objectives/Demonstration of Learning Gr. 
___ 

Objectives/Demonstration of Learning Gr. ___ 

Students will:  Students will: 



1.   

2.   

  

 
 

1.    

2.  

  

Affective Intent 
What attitude, sense of wonder, appreciation, love, or habit of mind will you foster in this lesson?  How will you bring it out? 

 

 

 

 

ASSESSMENT OF LEARNING 
Gr. ____ Gr. ____ 

How will you check the process of learning? the product of 
learning?  

Learning will be checked/assessed by means of: 

1.   

2.   

 

 

How will you check the process of learning? the product of 
learning?  

Learning will be checked/assessed by means of: 

1.    

2.    

MATERIALS AND RESOURCES 
Gr.  ___ Gr. ____ 

Teacher Resources 

 

Student Materials 
 

 

 

Teacher Resources 

 

Student Materials 
 

LESSON SEQUENCE 
Time Teacher/Student Activity in Gr. ____ Teacher/Student Activity in Gr. ____ 

Beginning 
How will you start this lesson?  How will you introduce the new learning? What will students be doing? How will 
they be grouped? 

 

1.  
 
2.   
 
Etc.  
 
 

1. 
 
2. 

 
 

 Middle 
What steps will you follow to help students learn? What method(s) will you be using as you proceed? How will 
you keep students engaged and check that they are learning? What activities will students be engaged in? How 
will they be grouped for instruction? 



  
3.   
 
4.   
 
Etc.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

End/Follow-up 
How will you end this lesson?  sum up what was learned?  What follow-up, synthesis, or extension activity will 
students be engaged in?  How will they be grouped? 

 

 
5.    
 
6. 
 
 
 
 
 
 
 

 

 
SERIAL LESSON PLAN 

 
Subject:                                                                  Associate Teacher: 

Grade:                                                                    Student Teacher: 

Date:                     Time: Date:                     Time: Date:                     Time: 

Topic 

Theme/Focus 

 
 

Topic 

Theme/Focus 

 

Topic 

Theme/Focus 

 

Lesson Objectives 

 

Lesson Objectives Lesson Objectives 

 



 

 

 

 

 

 

 

Lesson Sequence 

 

 

 

 

 

 

 

 

 

 

Lesson Sequence Lesson Sequence 

 

 

 

Assessment 

 

 

 

 

Assessment Assessment 

Materials and Resources Materials and Resources Materials and Resources 

 

 

 
 
SHORT- AND LONG-TERM PLANNING 
For much of their practicum work, student teachers will focus on planning by the lesson 
and by the day. As they reach the final stages of their training, however, student teachers 
need exposure to the ways in which classroom teachers plan for longer periods of time. 
The day-to-day plans which classroom teachers make are based on their year 
plans/course outlines, unit plans, and week plans. The associate teacher does the student 
teacher a valuable service by exposing him/her to how teachers work with various kinds 
of short- and long-term plans. 
 
PLANNING BY THE WEEK 
Students are shown sample week plans at the College. The format is a simple two-page 
enlargement of the classroom timetable. Each cell has only enough space to list subject, 
topic, and a few key details.  The associate teacher is instrumental in showing how week 
planning translates into lesson-by-lesson planning.  
 



1. Student teachers should be exposed to week plans very early in their training. 
• Observation days and Fridays provide natural opportunities for the associate 

teacher to show the student teacher his/her week plan. 
• As they gain experience, student teachers may be asked to participate with the 

associate teacher in setting out a week plan. 
2. Students who are nearing the completion of their practicum sessions and are 

approaching the beginning of a full-time teaching career: 
• should be involved in making a week plan first as observers and then as active 

participants. 
• should make the week plans themselves for Weeks 2 to 4 of their induction 

session. 
 
PLANNING UNITS 
Students are shown how to use a unit plan template (pages 32-33) based on UbD 
design elements at the end of Year 2 of the Diploma of Education program. They return 
to it in Year 3 as they prepare a sample unit to place into their professional portfolios. 
Diploma of Education students are introduced to this template during their first 
semester as they, too, prepare a professional portfolio.  
 The practicum session, however, provides the student teacher with “real” 
opportunities to plan and teach units under the guidance of an associate teacher.   

• Diploma of Teaching students in Year 3 and Diploma of Education students in 
their final sessions may be expected to teach existing units of study. Under the 
guidance of their associate teachers, they should learn how to allocate the 
various topics within the unit over a period of several weeks. 

• Diploma of Teaching students in Year 3 and Diploma of Education students in 
their final sessions may be expected to develop units of study using the 
resources available in the local school. Unit development may include the design 
of follow-up activities, assessment tools, finding student resources, and making 
bulletin board displays. 

• During their induction session, student teachers may be expected to take full 
responsibility for one or more units of study. 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

UNIT TITLE 

Unit Overview  
What is this unit about? 
 

 
Affective Intent 

What attitude(s), sense of wonder, habits of mind, commitments, love, or appreciation will be fostered by 
means of this unit?  How? 

Enduring Understandings 
What big idea(s) or central theme will hold this 
unit together?  What do you wish students to 
remember long after the details of the unit have 
faded away? 

Essential Questions 
What key questions can you ask again and 
again to focus students’ attention on enduring 
understandings? 

Unit Objectives 
Knowledge 
What should students know by the end of this unit? 
What degree of understanding (e.g., Bloom, UbD) 
do you expect? 
 
 
 
 
 
 
Skills 
What should students be able to do, or do better, by 
the end of this unit? 
What skills of reading, writing, listening, speaking, 
viewing, or representing will be developed? 
What skills specific to the discipline will be 
developed? 

Performance Tasks 
What kind of tasks will give students 
opportunity to demonstrate what they have 
learned (e.g., make a model or display, role 
play, write a report, story, poem or other 
form, research and present a project, conduct 
a debate)? 
 

Other Forms of Assessment 
How will you check throughout the course of the unit that students are learning (e.g., quiz, test, 
worksheets, journal entries, discussion, observation)? 



 
 
 

 
 
 
 
 
 

Activity Activity 

   

Introductory Activity Unit Resources 

Activity Concluding Activity 



 

YEAR OR MONTHLY PLANS 
The student teacher who is approaching the completion of his/her training needs to see 
samples of year or monthly plans that are being used in schools in order to be prepared 
for taking on that responsibility for him/herself.   
 Associate teachers who work with Year 3 (Diploma of Teaching) or with Diploma of 
Education (Sessions 3 and 4) student teachers are requested to:  

• make their year plans available to student teachers 
• show how they work with their year plans when they plan units or lay out week 

plans 
 Local schools adopt different formats for their year plans. It is good, therefore, that 
student teachers see a number of different formats as they move from school to school. 
 
COURSE OUTLINES 
Student teachers placed in a high school setting should see course outlines written by 
their associate teachers. Opportunity to talk with secondary teachers about how to use 
course outlines for more detailed planning is a valuable learning experience for them. 
 
HELPING STUDENT TEACHERS DEVELOP THEIR PLANNING SKILLS 
To help student teachers become reflective practitioners, the College provides them with 
a list of guiding questions to guide their thinking: 

• before or in preparation for planning 
• during the planning process 
• after they have planned a lesson 

 A copy of these guiding questions can be found on pages 35-37 as a resource for 
the associate teacher. There are far more questions than can be used in any one planning 
session and both student and associate teacher will have to decide which questions are 
relevant for the task at hand. The questions may be helpful to you as associate teacher 
when you are: 

• reviewing how to use the plan yourself 
• helping a student plan a new lesson 
• reviewing or assessing a plan with a student after he/she has taught the lesson 

 
 
 
 
 
 
 
 
 
 
 
 

GUIDING QUESTIONS FOR LESSON PLANNING 
 
PREPARATION FOR PLANNING 
 Thinking about the content 

• What is the scope of the topic I have to teach? 
• How does this topic fit into the program of studies for this grade and subject 

area? 
• What preparation will be necessary to equip myself with adequate background 

knowledge? 
Thinking about the students 



 

• How does this topic connect to what the students have already learned? 
• What will be new learning for the students? 
• What misconceptions, faulty learning, or partial learning may I have to correct or 

strengthen? 
• Will I have to make provision for students who missed previous lessons? 
• What provisions should I make for students with specific learning needs? 
Thinking about materials, resources, management 
• What materials do I need for myself of the students and where can I get them? 
• What materials should students bring to class? 
• Does this lesson require assistance from volunteers and how can I get them? 
• Would a presentation by a knowledgeable visitor benefit student learning? 
• What is by backup plan to cover for unpredictable aspects (e.g., weather, 

visitors)? 
Thinking about assessment 
• What forms of assessment should I be using to track students’ learning 

♣ at the beginning of the lesson? 
♣ during the lesson? 
♣ at the conclusion of the lesson? 

• What product(s) will I be assessing? 
• What understandings might I not be able to assess? 

 
PLANNING THE LESSON CONTENT  

• What is the topic I have to teach? 
• What is the most important idea or theme that will give the lesson a focus? 
• How shall I word the lesson or focus so that students will understand it? 
• What big ideas are central to the focus or theme of this lesson? 
• What concepts need to be understood/explained/defined? 

 
LISTING THE MATERIALS AND RESOURCES 

• What resources do I need to prepare for this lesson? 
• What materials do I need to teach this lesson? 
• What materials will students need? 
 
• What resources should I have available for further reference or assistance? 
• What resources should I have available for students who finish before the rest 

of the class and/or who need to be challenged by enrichment activities? 
 
PLANNING THE LESSON OBJECTIVES 
 Knowledge Objectives 

• What do I expect students to know as a result of this lesson? 
• What terms, concepts, or big ideas will students be expected to 

know/understand? 
• How will students demonstrate that they know? that they understand what they 

know? 
Skills Objectives 
• What do I expect students to be able to do as a result of this lesson? 
• How will they demonstrate these skills? 
Affective Focus 
• What is the affective intent I wish to convey in this lesson? 
• What central truth or theme conveyed in this lesson will nurture the students’ 

life of faith? 



 

• How will the content of this lesson bring out the theme and/or affective intent 
(i.e., How will the content appeal to the hearts of my students)? 

• What opportunities will I provide for students to develop their understanding of 
the relevancy of what they have learned? 

 
PLANNING THE ASSESSMENT 

• How will I assess/monitor the process of learning? 
• How will I assess/monitor the product of learning? 
• What is the final product going to be? 
• What am I going to do with the results of this assessment? 
• How will I give students opportunity to express their understanding of the big 

ideas or central truths of this lesson? 
 
PLANNING THE LESSON SEQUENCE 
 Beginning 

• How will I link the new learning to what students already know? 
• How will I generate interest, motivate, or “hook” the students? 
• How will I introduce a problem or a sense of disequilibrium? 
• What initial learning experience/activity will set the theme or focus in motion? 
• What teaching method(s) will best serve my purpose? 
• What instructional grouping will best serve my purpose? 
• What preparation do students need at the beginning of the lesson for the 

process to be used in the middle of this lesson? 
 
• How much time will I spend on the beginning of the lesson? 
• How will I explain to the students what the goals/objectives of this lesson are so 

that they know where we are headed? 
Middle 
• What steps will I follow to realize my learning objectives? 
• What activities will I ask students to engage in so that the learning objectives 

are realized? 
• What teaching method(s) best serve the goal of learning? 
• What instructional grouping(s) best serve the goal of learning? 
• What alternatives could I pursue if learning breaks down? 
• How will I monitor student learning-in-progress? 
• How much time will I spend on the middle of the lesson? 
End 
• How will I pull the lesson together in a synthesis or summary? 
• How will I highlight the key learning(s) of the lesson? 
• How will I return to the focus or theme at the conclusion of the lesson? 
• How will I check for understanding? 
• What kind of follow-up activity would reinforce or deepen understanding? 

 
AFTER PLANNING 

• Are my objectives realistic?  
• Do my assessment plans match up with my objectives?  
• Can I find my objectives back in my lesson sequence?  
• Have I provided opportunities for my theme/affective intent to function?  
• Have I adequately provided for learning differences among the students? 
• Is my timing realistic?  Have I over/under-planned for the time available? 

 


